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FOREWORD 
 

Developing Creativity in Higher Education 2.0 
 

Mihaly Csikszentmihalyi 

Mihaly Csikszentmihalyi is the Distinguished Professor of Psychology and 
Management at Claremont Graduate University. Quoting his Wikipedia 
page - He is noted for his work in the study of happiness and creativity, 
but is best known as the architect of the notion of flow and for his years 
of research and writing on the topic. He is the author of many books and 
over 120 articles or book chapters. Martin Seligman, former president of 
the American Psychological Association, described him as the world's 
leading researcher on positive psychology. In his seminal work, Flow: 
The Psychology of Optimal Experience, he developed his theory that 
people are happiest when they are in a state of flowña state of concen-
tration or complete absorption with the activity at hand and the       
situation. It is a state in which people are so involved in an activity that 
nothing else seems to matter [it] is an optimal state of intrinsic        
motivation, where the person is fully immersed in what they are doingé
Your whole being is involved, and you're using your skills to the utmost." 

Fourteen years ago I was invited to write a Foreword for a book1 in which I set out the case for why higher      
education needed to take more seriously the creative development of learners alongside their broader academic 
development. I was reminded of this by Norman Jackson the editor of that book who suggested that many of the 
things I had said then are true today. Its not often we get a chance to amend a Foreword after fourteen years 
have passed so I am delighted to have been given the opportunity by Norman to update my Foreword for this 
Manifesto issue of Creative Academic Magazine. 
 
Doctoral students drop out of universities before graduation not because they cannot pass exams or get good 
grades in courses, but because they cannot come up with an original idea for a dissertation. They are bright and 
know an enormous amount, but all their academic careers they have learned how to answer questions, solve 
problems set for them by others. Now that it is their turn to come up with a question worth answering, all too 
many of them are at a loss. 
 
One hears the same story in industry and the business world, in civil service and scientific research. Technical 
knowledge and expertise might abound, but originality and innovation are scarce. Yet the way our species has 
been developing, creativity has become increasingly important. In the Renaissance creativity might have been a 
luxury for the few, but by now it is a necessity for all.  
 
There are several reasons for this, some that are in conflict with each other, and all of which have increased 
since 2005 when I wrote the first version of this foreword. 
 
The first is the undeniable increase in the rate of change, mainly spearheaded by technology but also involving 
lifestyles, beliefs and knowledge. Todayõs technical marvel is obsolete tomorrow; the diet so many swear by 
today turns out to be unhealthy after all; the scientific specialty one has trained in for many years no longer 
provides a stable career. Great nations collapse, wealthy corporations dissolve in bankruptcy. It takes creativity 
not to be blinded by the trappings of stability, to recognize the coming changes, anticipate their consequences 
and thus perhaps lead them in a desirable direction. 
 
A second trend, is the rapid globalization of economic and social systems. Ideally, this would lead to a better 
distribution of labor and of resources; a better integration of beliefs, values, and knowledge. At the same time, 
globalization involves a great deal of what Schumpeter called ôcreative destructionõ ð without a certainty that 
the destruction will actually result in a creative outcome. And then there is the matter of ôuncreative destruc-
tionõ that we witnessed in the global meltdown of 2008/09. It will take a good dose of creativity to avoid the 
result that the division between rich and poor will not replicate on a global scale the former division between 
capitalists and proletariat; that the valued traditions of less powerful cultures will not be lost, but integrated 
with the Western patterns so as to enrich the future instead of impoverishing it. 
 
Another emerging trend is the specialization of knowledge, leading to new forms of fragmentation based on 
knowledge rather than tradition. A great number of breakthroughs in science of the past century have come at 
the interface of disciplines: between physics and chemistry, between chemistry and biology. As each discipline 
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keeps becoming deeper and more complex, it is easy to lose sight of those neighboring branches of knowledge 
that might help transform oneõs own. Any society, any institution that does not take these realities into account 
is unlikely to be successful, or even to survive in the coming years. On the other hand, individuals who see the 
opportunities in this new scenario are going to be in a better position to add value to their communities, and 
prosper in the process. But this requires the ability to recognize the emerging realities, to understand their            
implications, and to formulate responses that harness the energy of evolution to build products, ideas, and             
connections that add value to life. And that requires creativity. 
 

How is education preparing young people for this creative task? So far, not very well. The culture-lag between 
what is needed in the present and what the schools offer has always existed; now it threatens to grow ever  
larger. Schools teach how to answer, not to question. They teach isolated disciplines that, as the years pass, 
become more and more difficult to integrate. Reference to the present, let alone to the future, is lacking in 
most school curricula which are dominated ð understandably, perhaps ð by a concern with transmitting past 
knowledge. Yet the past is no longer as good a guide to the future as it once had been. Young people have to 
learn how to relate and apply past ways of knowing to a constantly changing kaleidoscope of ideas and events. 
And that requires learning to be creative. 
 

The creation of an aspirational educational manifesto aimed at opening up discussion and advancing thinking 
about the rightful place of creativity in a studentõs higher education experience, is timely and important and I 
commend the means of creating it through an open discursive process. Such a manifesto is always provisional 
but it makes public the interests, concerns and hopes for a better future and provides an indication of the          
direction of travel that the signatories believe would make a difference to the lives of the students that all of us 
involved in higher education serve. 
 

It is a difficult but essential project. Difficult for several reasons, some more easily avoidable than others. The 
most obvious danger is that of reducing creativity to a facile routine of exercises in ôthinking outside the box.õ 
These days the popular view of a creative person is someone who spins off original ideas left and right, a               
person one would like to hang out with at a cocktail party so as to be amused by a constant stream of witty                 
apperceptions.  
 

But if one is to go by the evidence of the creative individuals of the past, creativity requires a focused, almost 
obsessive concern for a clearly delimited problematic area. Neither Isaac Newton nor Leonardo da Vinci would 
have been great hits at a party. Neither Johann Sebastian Bach nor Dante Alighieri were known for their witty 
repartee or fluid imagination ð except in their own work. There are occasional exceptions: Benjamin Franklin 
was more like the current conception of what a creative person should be like, as apparently he was the life          
of the party at the French court during his residence there. But within their domain of interest, all creative           
individuals love the task that engages their whole energy. They all echo the words of Paolo Uccello, the                
Florentine who was one of the first to learn how to use perspective in painting, who according to his wife used 
to walk up and down the bedchamber all night, shaking his head and muttering: ôAh, what a beautiful thing is 
this perspective!õ 
 

So what is my advice for a manifesto that encourages higher education to put imagination and creativity at           
the centre of the higher education learning experience? I believe that if one wishes to inject creativity in the 
educational system, the first step might be to help students find out what they truly love, and help them to 
immerse themselves in the domain ð be it poetry or physics, engineering or  dance. If young people become         
involved with what they enjoy, the foundations for creativity will be in place. Vittorino da Feltre, who at the 
turn of the 1400s started one of the first liberal arts colleges in Europe, well understood the relationship           
between enjoyment and creative learning. He called his school La Gioiosa ð The Joyful Place ð and many of his 
students ended up among the leading thinkers of the next generation. 
 

But how can the joy of learning be instilled in modern universities? There are several approaches one can take: 
First, making sure that teachers are selected in part because they model the joy of learning themselves, and are 
able to spark it in students; second, that the curriculum takes into account the studentsõ desire for joyful learn-
ing; third, that the pedagogy is focused on awakening the imagination and engagement of students; and finally 
that the institution rewards and facilitates the love of learning among faculty and students alike. But even this 
is just a first step, a setting of the stage, so to speak. When students are eager to immerse themselves in learn-
ing because it is a rewarding, enjoyable task, the basic prerequisites for creativity are met. What next? That is 
where these manifestos come in. Manifestos because everyone who is concerned with encouraging and enabling 
learners to use and develop their imaginations and creativity must create their own manifesto to guide and         
inspire them in their vocation. The value of the examples of personal manifestos offered in this magazine, is to 
draw attention to the need for every teacher to draw out of themselves the beliefs and values they hold about 
the significance of imagination and creativity to human development and achievement and embed these in their 
everyday educational practices. In this way they provide a much needed foundation for the systematic enhance-
ment of the place of imagination and creativity in every learnerõs higher education experience.  
 
 

1 Jackson, N.J. et al (eds) (2006) Developing Creativity in Higher Education: an imaginative curriculum, London 
and New York: Routledge  
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Our contribution to               

World Creativity &              

Innovation Week 

https://www.wciw.org/ 

 

For the last three years Creative Aca-
demic & #creativeHE have contributed to the global World Creativity and Innovation Week 
through an on-line discussion about creativity and imagination and the production of an issue of 
Creative Academic Magazine to curate the discussion.  

 

 

 

 

 

The theme of WCIW is to encourage 
people to use their imagination and 
creativity to engage with the UNõs 
2030 Sustainability Goals. This year 
we have conducted an open                        
conversation aimed at developing               
a manifesto for imagination and             
creativity in higher education              
learning and educational practices            
in the belief that one important            
step towards this overarching goal            
is to engage tertiary education                        
practitioners, institutions and          
systems in thinking about what             
creativity means and how imagina-
tion and creativity can be encour-
aged        and supported in the con-
text of a higher education. 

https://www.wciw.org/
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STEPS TO A MANIFESTO TO ADVANCE IMAGINATION &  

 
CREATIVITY IN HE LEARNING & EDUCATIONAL PRACTICE 

 
 
A recent article in the Journal of Creative Behaviour, proposed a Socio-Cultural Manifesto for the purpose of     
advancing theory and research in the field of creativity studies (Glaveanu et al 2019). It set out a number of 
propositions or beliefs about creativity held by the signatories and briefly explored the implications of these for 
researchers in this field of study. We found the document useful to test our own views on creativity and it was 
gratifying to discover that our own explorations of the meaning and practice of creativity are closely aligned to 
the socio-cultural perspectives offered in the manifesto. 
 
Manifestos are common in the field of education. Such documents identify and justify concerns, new needs and 
interests and propose changes to current practice. They provide a platform around which interested practitioners 
and institutions can cohere. A nice example is the Learning Outside the Classroom manifesto prepared by the 
Council for Learning Outside the Classroom (https://www.lotc.org.uk/), which sets out the case for why learning 
outside the classroom is important, how such learning might be achieved and what practitioners, schools and 
other organisations can do to promote and realise the ideals contained in the manifesto. Another example,             
initiated by a group of educational practitioners, is Manifesto 15 (https://manifesto15.org/en/). 
  
The need for higher education to pay more attention to the growth of imagination and the creative development 
of learners has been recognized for many years. The need for society and the enterprises it contains to harness 
imagination and creativity in order to develop innovative solutions to complex problems or develop new products 
or services to enable economies to flourish, has never been greater. 
 
As we get deeper into the 21st century the future has turned out to be even more uncertain, turbulent, challeng-
ing and disruptive than we ever imagined at the start of the millennium. An education system that does not  
commit to the development and recognition of learners as whole, imaginative and creative beings is not enabling 
them to prepare themselves for a future that none of us can imagine.  
 
Gandhi is often quoted as saying, ôwe must be the change we want to see in the world.õ This is a lovely ecologi-
cal way of expressing the relationship and connection we and our doings have in and on the everyday world we 
inhabit. It links in a profound and yet simple way our perception, emotion, imagination, reasoning and action. 
The desire to change something begins with our perceptions that trigger strong emotions like disgust, anger, 
fear, empathy. Such emotions disturb us and motivate us to do something to change the situation. We imagine 
new possibilities, and this inspires us to commit to trying to make a difference. We harness our reasoning and 
decide on particular actions that provide opportunities for us to use our creativity to turn ideas into the changes 
we seek. In this way we become the change we want to see. 
 
Creative Academic, #creativeHE and CIRCE embody, in their everyday activities, the change we would like to see 
in higher education. We are disturbed by the general lack of concern for the creative development of learners 
alongside their academic development and we support diverse communities of educators who share our              
concerns, interests and values. We can all imagine a better educational world in which learners are encouraged 
to use and develop their imaginations and creativities, so we have imagined a discursive process, facilitated by 
members of our community using public forums on Facebook, Linked-in and Twitter, to encourage people to 
share their views, ideas and perspectives on what this better world might look and feel like. We have framed our 
open discussion around the idea of a manifesto to Advance Imagination and Creativity in HE Learning and            
Educational Practice. The Discussion Papers we produced, together with some of the discussions, personal             
manifestos and a draft manifesto are curated in this issue of the magazine which we are publishing at the start of 
World Creativity and Innovation Week (April 15-21, 2019). This is our collective contribution to this important 
annual global event and it bears witness to the fact that so many people care about this issue. 

https://www.lotc.org.uk/
https://manifesto15.org/en/).%0d


 

 7 

/w9!¢L±9 !/!59aL/ a!D!½Lb9 LǎǎǳŜ мо! !ǇǊƛƭ нлмф  ƘǧǇΥκκǿǿǿΦŎǊŜŀǝǾŜŀŎŀŘŜƳƛŎΦǳƪ                                                                                       

Some important questions we explored 
 
Through our discussions, we invited participants to share their views and ideas on a number of questions,                 
including: 
 
Q1 What are the most important reasons for why higher education needs to encourage and enable learners 
to develop and use their imaginations and creativity and invest in educational practices that encourage and           
facilitate such development? 
 
Q2 Is the assumption that higher education could do more to encourage and enable learners to develop and use 
their imaginations and creativity, correct? If it is, what is the nature of the problem relating to imagination and 
creativity in higher education?  
 
Q3 What does being creative mean in different disciplinary contexts? What might we mean by enabling learners 
to develop and use their imaginations and creativity in different higher education contexts? From an educational 
perspective, what are the most useful constructs? 
 
Q4 What are the important values, propositions and principles that need to underpin such a manifesto to encour-
age higher education to invest in educational practices that facilitate the development and recognition of      
learnersõ imaginations and creativity? 
 
Q5 What actions might be undertaken at the level of individual practitioner, department/ subject group,             
institution and whole system, to realise aspirations contained in the manifesto for a more creative future? 
 
You are welcome to share your views on any of the content of this magazine on our public forums. We                      
particularly welcome new perspectives and arguments we might include in our foundation documents. 
 
1 Linked-in https://www.linkedin.com/groups/8755256/    
2 Facebook https://www.facebook.com/groups/creativeHE/ 
 
 
Norman Jackson & Chrissi Nerantzi 
Co-Founders Creative Academic, co-facilitators #creativeHE 
Gillian Judson 
Executive Director Centre for Imagination in Research, Culture and Educa-
tion (CIRCE) 
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DISCUSSION PAPER 1: Reasons for encouraging imagination & creativity in HE 

Steps to a Manifesto to Advance Imagination and Creativity  
 

in Higher Education Learning and Educational Practice  

In a world consumed with uncertainty and a growing sense of the obsolescence of our education systems, 
how can we ensure the success of ourselves as individuals, our communities, and the planet? We need to 
evolve education. 1 Imagining a different future for higher 
education in which more attention is paid to the develop-
ment of learnersõ imaginations and creativity, is one way  
of evolving education in a way that will facilitate the well-
being and success of learners, our societies and our planet. 
 
In the first discussion paper we outline some of the           
reasons for why it is important for higher education to              
encourage and enable learners to use and develop their 
imaginations and their creativity. These reasons provide                                      
a strong motivational force for the development of a                          
manifesto aimed at influencing thinking and practice in 
higher education. We invite you to validate or refute these 
reasons and add further reasons. 
 

Why do imagination and creativity deserve the attention of higher education?:  
 
Preparation for complex learning/working lives 
 
Imagination and creativity are central to human culture and our flourishing as a species. Without them, no past 
or present culture would look the way it does, and no person would be able to participate in and contribute to 
that culture. Nor would cultures change and evolve the way they do, in response to our ideas and beliefs, our 
aspirations, our ethical insights and technological innovations. And yet this essential human capacity is extraordi-
narily neglected in educational thinking, practice and research.2 
 
The need for education to pay more attention to the development of learnersõ imaginations and creativity has 
become more apparent as we get deeper into the 21st. A World Economic Forum3 report shows how quickly                   
creativity for complex problem solving has moved up the rankings of top skills required for work (Figure 1).  
 
òCreativity will become one of the top three skills workers will need. With the avalanche of new products, new 
technologies and new ways of working, workers are going to have to become more creative in order to benefit 
from these changes.ó 
 
Figure 1 Top 10 skills required for work3 

 

And demand for creativity will continue 
to grow as automation takes over jobs 
that have previously been undertaken 
by well qualified knowledge workers,  
 
òDemand for higher cognitive skills such 
as creativity, critical thinking and deci-
sion making, and complex information 
processing will grow through 2030, at 
cumulative double-digit rates.ó4 

 
We are less than 20 years into this century and already the future we might have anticipated at the start of the 
millennium has proved to be even more fantastic, uncertain, turbulent, disruptive and challenging than we ever 
imagined. For example, we have witnessed the massive growth of the internet and the opportunities and bene-
fits it has brought for communication, learning, collaboration, work and commerce, together with all the               
challenges it has posed society and individuals in terms of dependency, security and vulnerability. We have           
experienced the global recession of 2008-09 and the massive social impacts brought about by austerity measures, 
and in the UK we are currently grappling with the consequences of Brexit with all its challenges and uncertain-
ties. Coping with these disruptions at personal, organisational and societal levels requires all our imagination, 
ingenuity and resourcefulness.  
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Disruptions to an orderly and productive existence are likely to increase as the world becomes more connected 
and turbulent. Work is changing rapidly as we enter a new era fueled by exponential advances in digital technol-
ogies. In particular, the rise of smart machines and the decline of the full-time employee are reshaping the ways 
people work and are creating significant uncertainty about what readiness for further learning, career, and life 
will look like.5 We continue to move towards more flexible arrangements where the individual is working with 
multiple companies at the same time. A lot of it is knowledge work, which can be done from anywhere. Stephane 
Kasriel, co-chair of the Global Future Council on Education, Gender and Work, says entrepreneurs and freelanc-
ers represent the future of the workplace, as traditional office jobs become less and less relevant.6 

 
Coupled to this are technological developments including the rise of smart machines, global production networks, 
and technological acceleration are transforming the work landscape. More and more we realise the extent of 
technological job displacement through automation and augmentation and the profound effect this will have on 
the productive contributions of humans through work.5 People will need to harness their creativity, ingenuity and 
resourcefulness to survive and flourish in such a volatile and unforgiving environment. 

 
Government views education as a vehicle to               
employability: we educate people to serve the 
economy. The engines of economy are the                                 
products and services that people want to buy 
and their continued supply requires business to 
continually invent and innovate. We might view 
innovation as the òsuccessful creation of needed 
change through ideas. This broad definition has 
òcreationó as its key activity. When you are            
innovating the most prevalent form of activity 
that you will be involved in is òcreationó. What 
will you be creating? You will be creating change. 

What change? The needed change. How will you create the needed change? It will be through ideas. What are 
ideas? Those thoughts [that often spring from imagination] that bring in genesis for change.ó8 From an economic 
perspective, individual and collective imagination and creativity are valued for their potential to lead to innova-
tion and this is the economic or commercial argument for higher education to do more to help and enable learn-
ers use and develop their imaginations and creativity, in the belief that creative dispositions and skills may be 
transferred from educational to business contexts. 

 
Societies are struggling to come to terms with a fast changing world and the problems and challenges it brings 
and trying to work out how to adapt or recreate their educational systems and practices to meet the demands of 
the present mindful of the not so distant future. A number of commentators have drawn attention to the need 
for radical change. 

 
ò1.0 schools [colleges and universities] cannot teach 3.0 kids. We need to redefine and build a clear understand-
ing of what we are educating for, why we do it, and for whom our educational systems serve. Mainstream                 
compulsory schooling is based on an outdated, 18th century model for creating citizens with the potential to 
become loyal, productive factory workers and bureaucrats. In the post-industrial era, this should no longer be 
the end goal of education. We need to support learners to become innovators, capable of leveraging their own 
imagination and creativity to realize new outcomes for society. We do this because todayõs challenges cannot be 
solved through old thinking. And, we are all co-responsible for creating futures with positive outcomes that 
benefit all people in the world.ó 1  

 
Higher education has a pivotal role to play in enabling young people to prepare themselves for the unimaginable 
challenges they will face as they journey through a complex learning life and supporting adults in their continu-
ous learning and developmental needs. An education system that does not commit to the development and 
recognition of learners as whole creative beings is not enabling them to prepare themselves for the unimaginable 
challenges they will encounter or create for themselves. 

 
Support for this contention comes in the form of employer surveys that indicate the value of creativity in the 
workplace9 and also in future of education, foresight studies and forecasts which have repeatedly highlighted the 
need for creativity as an essential element of the capabilities needed for success in the workforce of the future. 
For example, the 2030 foresight study conducted by Redecker10, identified creativity as a ônewõ personal skill 
within a ôcentral learning paradigm that is characterised by lifelong and lifewide learning and shaped by the 
ubiquity of Information and Communication Technologies (ICT).  
 

Work in the modern British economy will increasingly            
involve creativity and innovation as a mass and everyday 
activity, applied not just to leading edge high-tech and 
cultural industries, but to retailing and services, manufac-
turing and sales. Britain will need an education system 
that encourages widespread development of generic skills 
of creativity which include idea generation; creative 
teamwork, opportunity sensing; pitching and auditioning; 
giving criticism and responding to it; mobilising people 
and resources around ideas to make them realéõ7 
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More recently (March 2019), Ehlers11 published the results of a Delphi Survey on òFuture Skills ð The future of 
learning and higher educationó conducted with 50 international experts. The Delphi survey focused on three 
questions: 
 
I ð Future skills: Which skills do future graduates need? Which skills are relevant or will be relevant in order to 
sustainably design the society of the future? 
II ð Future learning concepts: What will learning look like and what are suitable strategies for higher education 
organizations to support the development of future skills through new learning concepts? 
III ð Future higher education: How can higher education institutions be transformed in order for their educational 
concepts to optimally foster future skill development? 
 
It identified creativity as one of 16 future skills, defined as the ôability to act successful on a complex problem in 
a future unknown context of actionõ an ôindividualsõ disposition to act in a self-organized way, visible to the out-
side as performance.õ These skills are distributed between three categories (Figure 1) characterized by:               
1) individual perception, individual reflection and development of awareness (subject related), and 2) skills that 
are related to things that can be experiences (objects), and 3) skills that are related to the social world. All 
three dimensions interact with each other and are not sole expressions of isolated skill domains. Subjective       
aspects influence outlook on objective aspects as well as social aspects impact subjective and objective aspects. 
 
Figure 2 Future skills Report11:23 
 
Creativity, defined as ôto be able to 
deal with task in a new, unforeseen 
wayõ is assigned to the object               
category of skills that are relying on 
individual dispositions to act in                 
unknown future environments but 
where the object of action is not the 
individual itself but a certain object 
which needs to be acted upon ð  e.g. a 
certain task. The expert panel rated 
all skills in the object category to be 
important, with agility and creativity 
skills being least well supported by 
HEIõs (M = 2.53, SD = 0.87; M = 2.52, 
SD = 0.85), leading to the highest     
perceived discrepancy between what 
is perceived to be important and their 
current level of support in higher          
education. 
  
 
 
 
 
 
 
 
 
 
 
 
 
2 A core human right ð the freedom and power to imagine and create 
 
The educational value proposition underpinning any consideration of why imagination and creativity are                 
important in higher education is inspired by ôthe moral purpose of education: to make a positive difference to 
studentsõ livesõ 12:18. Unfortunately, the tendency in modern society is often to regard creativity and imagination 
as a prerogative of early childhood education. Beyond this secondary and tertiary education seems to be giving 
up on nurturing, enhancing or revitalizing studentsõ imagination and creativity, to go beyond what they think 
they already know, what they have here and now, or what they see in front of their eyes. If the purpose of              
higher education is to help students develop their potential as fully as possible, then enabling students to use 
and develop their imaginations and their creativity should be an explicit and valued part of their higher educa-
tion experience. This is clearly not the experience of many students in higher education. 
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Creativity and imagination lie at the heart of studentsõ own 
sense of who they are, ôeven where creativity was not taught, 
not considered teachable and not valued in assessment, it was 
still relevant in defining how the students saw themselvesõ13. 
Creativity goes to the heart of what it is to be a human being 
and higher education has a responsibility to help learners         
develop their understandings and awareness of their own              
creativities as they develop their own sense of who they are 
and who they are trying to become. A learnerõs creative                   
development and achievement is as important as their                           
academic development and achievement. 
 

Matthew Taylor argues that we all have the power to create15 
and we are on the threshold of a new era for human creativity. 
Across the world more mobile, more educated, more question-
ing populations are seeking out and discovering new routes to 
self-expression, collaboration, enterprise, and thanks to the 
power of the social web, people everywhere are creating and 
connecting in a host of new ways. Encouraging, valuing and  
recognising the imaginations and creativity of our students is 
one small step towards creating a more creative society. The 
promise in this positive message should encourage universities 
to take on the challenge of preparing their students for the rest 
of their creative lives by valuing their creativity and encourag-
ing them, through the opportunities they provide, to use and 
develop their imaginations and creativity, as an integral and 
important part of their higher education experience ð both    
academic and non-academic.  
 

Preparing learners for a lifetime of learning and tackling            
problems that emerge from ever increasing complexity, is                 
higher educationõs perpetual ôwicked problemõ.16 We live in a 
world of emergence, a world in which we have to experience 
situations, make sense of them, imagine, make judgements and 
respond to them, in entirely new ways. There are few right  an-
swers, many possibilities, and lots of uncertainties requiring us 
to take risks and try again and again until we succeed. Our im-
agination and creativity are essential to surviving and            
flourishing in this emergent world. 
 

The trouble is our educational environments minimize uncer-
tainty and risk taking. Programmes demand conformity and pre-
scribe learning outcomes that value learning that is predicted 
and predictable. While we espouse the desire for originality in 
the products of learning our emphasis on formal learning and 
the reproduction of decontextualized explicit knowledge at the 
expense of the tacit and contextual knowing is at odds with the epistemologies of successful practice in work 
and other social environments. 
 

Imagination and creativity are composite attributes              
engaged through an individualõs interactions with the 
world as they seek to achieve something that matters to 
them. Both are stimulated by curiosity and the greatest 
disservice that educational institutions can, and actually 
do, is to kill curiosity and the will to inquire. And the 
easiest way to kill curiosity is to control the process and 
outcome of learning too tightly. So educational theories 
and practices that take imagination and creativity             
seriously always try to encourage inquiry, exploration, 
investigation and experimentation.  
 

Enhancing our ability to be creative helps us to open our 
minds. Creative insight requires that we take a cognitive leap outside of our existing neural network, beyond 
what we believe to be true. And, given the global rise in fear-based divisiveness, it has never been more im-
portant to see things from new perspectives and escape our own conditioned thinking. We need imagination and 
creativity to empathise with others and surely an education for a world in which divisiveness and intolerance are 
rife is a world that needs people to see the world through eyes, minds and cultures of others. 

ΨEven though personal creativity may not lead 
to fame and fortune, it can do something that 
from the individualõs point of view is even 
more important: make day-to-day experienc-
es more vivid, more enjoyable, more reward                        
ing. When we live creatively, boredom is       
banished and every moment holds the                     
promise of fresh discovery. Whether or not 
these discoveries enrich the world beyond our 
personal lives, living creatively links us with 
the process of evolutionõ 14:344. 

òWe are on the cusp of an unprecedented   
opportunity. Powerful social and technological 
change mean that we can realistically commit 
to the aspiration that everyone can live a          
creative life. What do I mean by a creative 
life? It's a life that feels meaningful and ful-
filled, where we are free to express ourselves 
as individuals. We have access to the power of 
resources to shape our own future. We can 
make our unique contribution to the world. 
Creativity is in all of us.ó 15 

If we think that creativity and imagination are 
important in education, we need to dispel, 
above all, the assumption that schools and 
universities seek efficiency in teaching prede-
termined curricular contents as typically seen 
in the language of test-based accountability. If 
we seek efficiency, students will lose valuable 
opportunities to explore the ideas and uses 
behind the information they are given. We 
should rather follow Jean-Jacque Rousseauõs 
advice to òlose timeó and re-structure school-
ing in a way that students are encouraged to 
experience as deeply and widely as possible 
the meanings, implications, and uses of any 
items of knowledge introduced. I think that HE 
is where we can afford to spend time in this 
way. Keiichi Takaya  




